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	W
	1
	Alessi. S. M. (printemps 2002). Site du cours Design of Instructional Computer Simulations - sections Assigned (Reserved) Readings et Useful Readings. http://www.uiowa.edu/~c07w245/
	
	Alessi est une des « grosses pointures » dans le domaine de la simulation éducative. Le site de son cours contient des listes (non commentées) de références intéressantes.Les références 2 à 4 viennent de là.
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	EM
	2
	Harper, B., Squires, D., & McDougall, A. (2000). Constructivist simulations: A new design paradigm ». Journal of Educational Multimedia and Hypermedia, 9(2), 115-130. Récupéré du site de la revue : http://www.aace.org/dl/files/JEMH/JEMH-09-02-115.pdf
Harper-2000_JEMH.pdf
	The possibilities afforded by new multimedia technology, combined with contemporary ideas about learning, have opened up new design opportunities for educational simulations. In particular, the use of sophisticated multimedia environments has made the design of experiential simulations, in which the learner plays an authentic role carrying out complex tasks, a much more tractable design task. This contrasts with an earlier emphasis on the design of simulations which allowed learners to explore the behaviour of systems in symbolic terms—so called “symbolic” simulations.In this paper we describe the emergence of a new design paradigm for educational simulations, which is based on research and development of two simulations informed by constructivist theories of learning. We propose that the experience gained in the implementation of these simulations has led to an example of a new paradigm: the “hybrid paradigm” which combines symbolic and experiential approaches from a pedagogical perspective.
	

	N
	PEB
	3
	Spitulnik, M.W., Krajcik, J. et Soloway, E. (1999). Construction of models to promote scientific understanding. Dans W. Feurzeig et N. Roberts (dir.), Modeling and simulation in science and mathematics education. New York : Springer Verlag.

Non disponible en ligne
	
	PEB logé le 2011-12-08

	P
	EMI
	4
	Windschitl, M. et Andre, T. (1998). Using computer simulations to enhance conceptual change: The roles of constructivist instruction and student epistemological beliefs . Journal of Research in Science Teaching, 35(2), 145-160.
	Learners enter the classroom with informal ideas (alternative conceptions) about scientific phenomena; these ideas affect how the corresponding scientific explanations are learned. In addition, students’ epistemological beliefs concerning learning influence achievement. This study investigated the effects of a constructivist versus objectivist learning environment on college students’ conceptual change, using a computer simulation of the human cardiovascular system as an instructional tool. This study also investigated the interaction between constructivist versus objectivist learning situations and the students’ epistemological beliefs. The constructivist approach resulted in significantly greater conceptual change than the objectivist approach for 2 of 6 commonly held alternative conceptions; the other 4 of 6 areas showed no significant differences for treatment group. More important, however, the treatment interacted significantly with epistemological beliefs. Individuals with more advanced epistemological beliefs learned more with a constructivist treatment; individuals with less developmentally advanced beliefs learned more with an objectivist treatment. 
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	EM
	5
	ten Berge, H., Ramaekers, S. et Pilot, A. (2004, juin). The design of authentic tasks that promote higher-order learning. Communication présentée à la EARLI/SIG Higher Education Conference, Baltic Sea : http://www.uu.nl/content/IVLOSpaperEARLI2004.pdf
tenBerge-2004_EARLI_SIG.pdf
	This study focuses on the use of authentic cases to provoke higher-order learning. It is based on a review of recent research literature and focuses in particular on the design features of these cases. First, we looked into the characteristics of real life problems academics are confronted with in their professional practices and the way they solve those problems. In the transformation of these to educational tasks, elements of authenticity get lost. Awareness of the features that are crucial to authenticity of the case seems important if higher-order learning is to be achieved. The literature not only provided indications for the design of authentic cases, we also came across examples of negative effects of authentic cases and improper design. The results of our search show that the impact of authenticity on learning outcomes is promising but it does not present conclusive results. Authenticity appears to be a much too wide ranging formulation to be helpful in the design of case attributes. In the future we will focus more closely on the coherence of the factors that play a part in higher-order learning.
	Très intéressant pour situer notre recherche par rapport au courant de l’apprentissage authentique.
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